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INTRODUCTION 

Curriculum 

The National Curriculum of England 

At Oaktree Primary School (OPS), we follow The National Curriculum of England 

(referred to as the British Curriculum), the Ministry of Education, UAE curriculum for 

Arabic & Islamic and the Early Year Foundation Stage (EYFS) Curriculum for 

Foundation Stage. 

The updated National Curriculum was introduced into UK schools in September 2014 

with all year groups having a statutory obligation to follow the content and 

assessment procedures. At the time, The National Curriculum was developed as part 

of the UK government’s initiative to improve the level of academic attainment of 

children and young people and in many areas of the curriculum the standard of 

knowledge, skills and understanding was raised.  

Additionally, the 2014 curriculum has a greater focus on broadening children’s 

learning and ensuring they are secure in their new skills and knowledge. The focus 

is also on progress, rather than levels. 

At Oaktree, we follow a thematic approach to implement the yearly curriculum 

whereby the classes are assigned a specific theme that runs for six weeks. 

A thematic approach to teaching involves integrating all subject areas together 

under one theme. It crosses over subject lines and helps children relate basic 

academic skills to real-world ideas. These themed units incorporate English, Maths, 

Science, as well as the arts for a well-balanced and broad curriculum. 

Early Years Foundation Stage 

At Oaktree Primary School, we follow the Early Years Foundation Stage (EYFS) which 

follow the principle that children are born ready, able, and eager to learn. They 

actively reach out to interact with other people, and in the world around them. 

Development is not an automatic process, however. It depends on each unique child 

having opportunities to interact in positive relationships and enabling environments. 

1. Every child deserves the best possible start in life and the support that enables 

them to fulfil their potential. Children develop quickly in the early years and a 



 
 

child’s experiences between birth and age five have a major impact on their future 

life chances. A secure, safe, and happy childhood is important. Good parenting and 

high-quality early learning together provide the foundation children need to make 

the most of their abilities and talents as they grow up.  

2. EYFS at Oaktree seeks to provide:  

• quality and consistency across the Foundation Stage, so that every child makes 

expected and above progress, and no child gets left behind  

• a secure foundation through planning for the learning and development of each 

individual child, and assessing and reviewing what they have learned regularly  

• partnership working between practitioners and with parents and/or carers  

• equality of opportunity and anti-discriminatory practice, ensuring that every child 

is included and supported  

 

3. Four guiding principles shape practice in Foundation Stage at Oaktree Primary 

School.  

These are:  

• every child is a unique child, who is constantly learning and can be resilient, 

capable, confident, and self-assured  

• children learn to be strong and independent through positive relationships  

• children learn and develop well in enabling environments with teaching and 

support from adults, who respond to their individual interests and needs and help 

them to build their learning over time. Children benefit from a strong partnership 

between practitioners and parents and/or carers. 

• importance of learning and development. Children develop and learn at different 

rates.  

Islamic Education 

In accordance with UAE Laws implemented by the Ministry of Education, all students 

(in Years 2 to 6), who have registered their religion as Muslim when completing the 

admission process, must receive 2-3 lessons of Islamic Education per week. This 



 
 

covers both the curriculum mapped out by the Ministry of Education and Quran 

recitation. 

Arabic A and B 

In accordance with UAE Laws implemented by the Ministry of Education, all students 

(in Years 2 to 6), who have registered as having an Arabic nationality (i.e., are 

nationals of one of the 22 Arabic countries) when completing the admission process, 

must receive 5 lessons of Arabic A per week. These lessons are taught in the Arabic 

Language and follow the curriculum set by the Ministry of Education. 

All students who registered with non-Arabic nationalities also receive 5 lessons of 

Arabic per week and follow a curriculum that has been designed to teach non-native 

speakers how to communicate using the Arabic language. 

It is OPS’s overriding belief that students learn to their optimum in a caring, 

nurturing environment which recognises the importance of the local culture and 

traditions. We believe a child’s education is served best when his/her individual 

needs are met within a challenging and comprehensive curriculum. We have as our 

primary purpose the developing of responsible and well-rounded bilingual students 

who will be able to meet the challenges of the 21st century with confidence and 

anticipation. 

We also recognise that a modern school program must be grounded in sound and 

current education practice. To this end, we believe that staff development is an 

integral part of our school’s success. We believe-that children learn differently, and 

that instruction must be geared to the various learning preferences in each 

classroom wherever possible. Also, we recognise the importance of the parent in the 

learning process and seek ways to involve the parent in school life. Above all, we 

believe that school should be a satisfying and enriching experience for each child. 

Aims 

The aim of the following policy is to provide clear guidelines on the approach of 

assessments at Oaktree Primary School. At OPS, we believe that: 

• Each child is an individual and all assessment practices should enable them 

to make progress against the National Curriculum at an appropriate level. 



 
 

• Assessment should build a clear picture of a child’s academic progress both 

daily and over time and is used to set learning targets to challenge, 

motivate and encourage students in their learning. 

• Assessments support continuous progress in celebrating what students 

have done well and identify what they need to do next in their learning 

journey. 

• All students should have equity of access to assessments, whether enrolled 

in Face-to-Face or Distance Learning. 

• Assessments are administered with an inclusive approach where additional 

support and extra provisions are provided for Students of Determination. 

• Assessments should be moderated rigorously to ensure marking is 

consistent and judgements are fair for all candidates. 

• Assessment data is used to plan lessons that consider the learning needs 

of all students to ensure students achieve their full academic potential. 

Purpose of Assessment 

At OPS, we use assessment to enhance student learning. This is done through: 

• Providing descriptive feedback to students, highlighting strengths and 

areas for improvement  

• Providing opportunities for self-assessment and reflection 

• Providing opportunities for students to display their learning in a variety 

of ways 

• Providing information about student progress towards meeting learning 

goals. This information is shared with students and parents 

• Assisting teachers in reflecting upon and evaluating the effectiveness of 

their teaching 

For students: 

• To inform and enable students to monitor their current skill/knowledge 

levels 

• To empower students to develop as independent, self-reliant, and self-

critical learners 



 
 

• To help students set goals for their learning and develop learning 

strategies 

• To build positive self-esteem and a sense of achievement  

For teachers: 

• To recognise students' academic strengths and areas of growth so that 

teachers can better design appropriate classroom instruction 

• To ascertain students’ prior knowledge and determine appropriate instruction 

in the classroom 

• To gauge the effectiveness of teachers’ classroom instruction 

• To give students feedback to improve their performance and achieve learning 

goals 

• To strive for consistent and reliable understanding of student work across 

subject areas and teachers 

• To identify student support and challenge 

• To provide external confirmation of classroom practices through standardised 

assessments 

For families: 

• To communicate the strengths, weaknesses, progress, achievements, areas 

for growth and learning preferences of their child 

• To develop the partnership between home and school in supporting student 

learning 

For teachers and administrators: 

• To deliver longitudinal data to analyse and evaluate current programs and/or 

determine the introduction of new programs through the curriculum review 

process 

• To generate information through constant internal research and analysis, to 

develop future school plans 

• To plan appropriate staff-development programs 

• To utilise the data and information to inform and aid the overall development 

of assessment in supporting and stretching all students 



 
 

Assessment Approaches 

Assessment is an integral part of teaching and learning and is inextricably linked to 

our curriculum. We implement the following broad comprehensive forms of 

assessment: continuous assessment, formative and summative assessment, and 

internationally standardised, external summative assessment. 

 

Internal Assessment 

Assessment of our students’ academic progress takes many forms depending on the 

discipline, the teacher, the year group, and the individual. However, internal 

assessments will normally be either continuous or summative.  

Continuous 

The goal of continuous assessment is to monitor student learning to provide ongoing 

feedback that can be used by teachers to improve their teaching and by students to 

improve their learning. More specifically, continuous assessments take the form of 

end of unit or half-term projects. Continuous assessments allow for: 

- Students to identify their strengths and weaknesses and target areas that 

need work. 

Assessment

Internal

Continuous

Baseline/ Diagnostic 
assessment 

Assessment for learning in 
lessons

(Quantitative)

Formative

Assessment for Learning in 
lessons

(Qualitative)

Summative

End of Term/ Midterms

External

GL Assessmet

CAT4

Progress Tests

IBT Arabic



 
 

- Teachers to recognise where students are struggling and address problems 

immediately. 

- Please see Mark Distribution for weightage of End of Year grade for each year 

group. 

Formative 

Teachers will formatively assess students on each learning objective taught 

throughout the year. Students will be given one of the following learning objective 

competency levels: 

- Emerging (lowest) 

- Expected 

- Exceeding (highest) 

Competency levels are decided for every curriculum standard, skill or learning 

objective. The purpose of this assessment is to identify the individual learning gaps 

of each student so that lessons can be personalised towards the learning needs of 

all students. These competency levels are decided through teacher’s judgment, 

taking into account data from the following assessment types: 

• Work Scrutiny: teachers regularly mark students’ work, assessing their level 

of understanding of each age-appropriate curriculum standards as per the 

school’s Marking and Feedback Policy. 

• Prior knowledge/baseline assessments: where appropriate, at the start of 

every term and lesson, teachers carry out an assessment to inform their 

planning to ensure that all students are adequately supported and challenged. 

• Classroom Assessment for Learning (AFL): as part of their daily teaching 

practice, teachers assess the students’ knowledge, skills and understanding 

regularly throughout each lesson. Based upon the outcome of this assessment, 

students are placed in appropriate pathways to reach their intended learning 

outcomes. Lesson planning are adjusted to effectively support the learning 

needs of all individual students for that class. 

• Self and Peer Assessment: to strengthen students’ learning skills, they are 

expected to assess their own work as well as that of their peers. To support 

students to do this effectively, teachers should provide rubrics or guidance 

for them to assess against the success criteria for that lesson. 



 
 

The purpose of formative assessments is to identify learning gaps in student’s 

learning and modify lesson plans to ensure we bridge these learning gaps. 

Summative 

The goal of summative assessment is to evaluate student learning at the end of an 

instructional unit by comparing it against curriculum standards taught over a period 

of time. Information from summative assessments can be used formatively when 

students or teachers use it to guide their efforts and activities in subsequent courses. 

Summative assessments will normally: 

• Take the form of a written test /exam or project with a clear rubric 

• Be taken under controlled conditions 

• Be graded by the teacher 

• Be linked to the curriculum objectives 

• Contribute to a students’ termly report grade 

• Please see Mark Distribution for weightage of End of Year grade for each year 

group. 

The following table illustrates in detail internal assessments at Oaktree Primary 

School: 

Types of Summative Assessments 

End of Term Assessments 

•  English 

• Maths 

• Science 

• Moral Education & 

Social Studies 

• Arabic  

• Islamic 

End of Term 
Year 1 – 6 

*Islamic – Y2 – 6 

Guided Reading 

Assessments 
Every 6 Weeks FS2 – Year 6 

Phonics Screening  Every 6 Weeks FS2 – Year 1 



 
 

External Assessment 

External Assessments against international benchmarks is used to compare the 

attainment of OPS students to other international UK curriculum school students.  

The following tables illustrate in detail external assessments at Oaktree Primary 

School: 

 

External 

Assessments 
Purpose 

Targeted 

Year 

GL Progress 

Test 

The Progress Test Series (PT Series) assesses 

students’ true comprehension of the core 

curriculum subjects, helps to identify which pupils 

need extra support and which will rise to more 

challenging targets. The Progress Tests measures 

pupils’ knowledge, understanding and application 

of the following core subjects: English, Math, and 

Science. 

Year 1 – 6 

CAT4 

Cognitive Abilities Test: Fourth Edition (CAT4) is 

an assessment of reasoning ability can identify 

where a pupil’s real strengths lie, free from the 

constraint of the curriculum and unencumbered 

by learning barriers. 

Year 2 – 6 

IBT Arabic A 

The IBT Arabic Language tests are designed to 

assess proficiency in Arabic Reading, Grammar, 

Spelling and Vocabulary through multiple-choice 

questions in response to a variety of texts and 

situations. 

Year 4 - 6 

 IBT Arabic B 
Test 

Level 

Number 

of Years 

of Arabic 

Studied 

Recommended 

Year 
Explanation 



 
 

Level 1 

2 – 3 years Year 4 – 6 For students who 

have less than 3 full 

years of learning 

Arabic 

 

Online Assessments 

This section outlines policies on the use of online assessment systems and procedures 

for the use of digital technologies in the assessment process at OPS. The precepts 

within this section have been developed to ensure that all assessment activities that 

involve the use of information technology (IT) are aligned with the KHDA guidelines 

and the school’s Cyber Safety Policy.  

Types of Assessments 

Examples of digital assessments may include: 

• Online quizzes and tests 

• Assessed discussion boards  

• Individual or group presentations and reports using presentation software and 

videos 

Some of the platforms we use to provide assessment to online students are: 

- Microsoft Forms 

- Kahoot 

- Nearpod 

- Padlet 

- Quizizz 

- Entry & Exit Tickets/ prior knowledge & progress checks  

- Seesaw 

- BBC Bitesize 

 



 
 

 

Inclusion 

Students of determination are provided the same support by way of modification 

and moderation of assessments as they would in the classroom. Please see the 

Inclusion section for further guidance on how students of determination are 

supported during assessments. 

Tracking Progress 

Progress is carefully monitored in each and every lesson both formatively and 

summatively so as to quickly identify learning gaps and inform teaching and learning 

to effectively support and challenge students depending on their individual learning 

needs. Tracking is carried out using the following forms: 

- Formative Assessment Tracker: this tracker shows each students 

competency level against each taught age-appropriate curriculum standard, 

skill and learning objective. Used to provide individual student targets/ flight 

paths from identified learning gaps. 

- Summative Assessment Tracker: this tracker collates all quantitative grades 

for each student; including quantitative weightage of overall continuous 

assessments for that period of time. It takes into account mark distribution 

of summative and continuous assessment to deliver an overall grade for that 

period of time. 

Setting Targets 

Target-setting is how we identify specific and measurable goals that help to improve 

the standards achieved by all our children. Targets may relate to individual students, 

groups of students within classes, or whole cohorts of students and decides that 

students’ individual flight path for a certain topic, unit, or period of time (half-

term/ full term). 

Targets are set for students using all available assessment data; continuous, 

formative, summative, international benchmark and CAT4 assessments. The targets 

set are aspirational and challenging, but realistic, and take into account each 



 
 

student’s starting point and ability. With these core principles in mind, the targets 

we set: 

• Challenge all students to do better 

• Set high expectations for all 

• Consider each student’s starting point for learning 

• Encourage students to discuss and review their progress with teachers 

regularly 

• Involve parents in their children’s learning 

• Lead to more focused teaching and learning and inform the planning process 

• Help us to make judgements about how well our school is doing when 

compared to similar schools 

Teachers also use the Formative Assessment tracker to provide students with 

competency levels for each assessed curriculum strand, skill or learning objective. 

This information will then allow teachers to identify learning gaps of individual 

students and establish unique learning paths to enable each student to achieve/ 

extend their understanding on identified learning objectives. 

 

MARK DISTRIBUTION 

Foundation Stage 

- The FS students’ End of Term/ 

Year grade will be decided by 

achievements made entirely 

from continuous assessments. 

 

Years 1 – 6 

- KS1 & KS2 students’ End of 

Term/ Year grade will be 

decided by achievements made 

from 70% summative and 30% 

formative assessments. 

Assessment

Summative: 0% Continuous: 100%

Assessment

Summative: 70%

Continuous: 30%

Of this, 5% goes towards 
notebooks quality



 
 

- Of this 30% continuous 

assessment, 5% will be given on 

students’ notebook quality. 

 

Measuring Progress 

Internal assessments are designed to test increasingly demanding conceptual 

knowledge, understanding and skills from one year to the next. Therefore, students 

make progress over time, if their level of attainment in summative assessments is 

maintained or improves during that time. 

The table below refers to the attainment band in reference to curriculum standards: 

 

At OPS, a series of new objectives and skills are taught and assessed by the teachers 

every term in line with the UK National Curriculum expectations. As each term 

progresses, the objectives increase and become progressively challenging and 

develop critical thinking.  

In Term 1, the expectation is that a child’s skills start at the Emerging and Expected 

stage of the subject. 

In Term 2, the expectation is that a child progresses to the Expected stage of the 

subject and will then work towards moving on to the Exceeding stage by the end of 

Term 3. 

In Term 3, the expectation is that a child’s skills are consistently maintained at the 

Exceeding stage. 



 
 

 

Above Expected Progress 

A student has made above expected progress if they move up 4 or more Sub-Bands 

Levels. 

Expected Progress 

A student has made expected progress if they move up within 3 Competency Levels. 

Reporting to Parents 

Reporting of student progress to parents includes the following: 

Foundation Stage 

Name of Report Frequency of Report 

End of Term Report Card End of Term 1 & 2 

End of Year Report Card End of Year 

 

Primary 

Name of Report Frequency of Report 

Attainment Report Card End of Term 1 & 2 

End of Year Report Card End of Year 

 

Inclusion 

Students of determination are effectively supported to ensure they are given equal 

opportunity to access the curriculum through teaching and learning, and assessments 

practices: 

• Special arrangements such as assessment modification (FS2 to Year 6) and 

moderation are provided to those on IEPs. 

• Question papers are tailored in accordance with the needs of the individual 

child. 



 
 

• Collaboration with GL to provide special accommodations for students with 

individual learning needs whereas reading support and/or extra exam time is 

given during the Progress Tests & CAT4 assessments. 

• Inclusion Department completes 6 - weekly progress checks to evaluate the 

effective use of IEPs in class, progress made against identified targets and 

setting out and identifying next targets. 

• Monitoring through Intervention Impact Tracker.  

Monitoring 

This policy will be reviewed yearly by the School Leadership Team (SLT).  

All teaching staff are expected to read and follow this policy. The Assessment Leader 

along are responsible for ensuring the policy is followed. The Assessment Leader, 

alongside the Year Group Leaders, will monitor the effectiveness of assessment 

practices across the school, through moderation, lesson observations, work scrutiny, 

assessment and progress trackers, data presentations and School Evaluation Form 

(SEF) updates. 

Academic Roles and Responsibilities 

Assessment practice and policy at the provincial and local levels must support 

students’ responsibility for their learning. In addition to developing academic 

knowledge, it is important to support students in the development of lifelong 

learning skills and values, and that educational practice and policy reflect this. It 

must be made clear to students that they are responsible for providing evidence of 

their learning within established timelines, and that there are consequences for not 

completing work and for submitting work late. The roles and responsibilities are as 

follows:  

Administration 

It is the responsibility of the administration to: 

• Share the assessment policy with students and parents.  

• Explain the assessment guidelines to students.  

• Orient the new teachers about the assessment policy and provide the 

necessary guidance and support for all teachers. 



 
 

• Monitor the implementation of the policy 

Teachers 

Teachers also have important responsibilities in supporting the learning of all 

students. Their responsibilities include the following: 

- Establish and clearly communicate expectations regarding assignments. 

Assignment requirements and assessment criteria should be discussed with 

students. Teachers communicate to students the intended learning outcomes, 

the nature of the products and performances, and the criteria for judging the 

evidence of learning. Teachers should be prepared to clarify the 

expectations, if necessary, by providing exemplars, and to provide timely and 

specific feedback to students. 

- Set and communicate reasonable timelines for assignments and support 

students in meeting these timelines. The timelines teachers set should 

provide adequate time for students to complete the work, while being 

mindful of other demands and of student strengths and challenges. 

- Teachers should use their professional judgment to establish reasonable but 

firm expectations regarding timelines. They should also use their professional 

judgment to support and motivate students who do not take responsibility for 

their work through the use of a variety of strategies to ensure students make 

regular progress on assignments. Regular communication about student 

progress among teachers, students, and parents will support timely 

completion of assignments. Other strategies may include the following: 

• Solicit and consider student input and collaborate with other staff to 

coordinate the timing of major assignments 

• Share assignment timelines and reminders through many means, 

including classroom web pages, email, and course outlines 

• Assist students to manage time effectively—monitoring student 

progress at each stage of a complex assignment can ensure they stay 

on track 

• Anticipate which students may require additional supports to complete 

assigned tasks and monitor those students more closely 



 
 

• Choose, when appropriate, to extend time for completing assignments, 

especially for students who communicate with the teacher in advance 

of the due date 

• Contact parents to discuss strategies for keeping students on track 

when they are falling behind or not taking responsibility for their work 

Establish, communicate, and apply consequences for late and missing work. Students 

must understand that there will be consequences for not completing assignments 

that provide evidence of learning or for submitting those assignments late. If, after 

establishing and clearly communicating expectations regarding assignments, setting, 

and communicating timelines for assignments, and supporting student learning using 

the strategies provided above, student work is still late or missing, teachers may 

apply the following strategies based on their professional judgment: 

• Confer with the student and, where appropriate, with the student’s 

parents about the reasons for not completing the assignment and 

consider the legitimacy of reasons 

• Develop an agreement with the student to complete the work 

• Require the student to complete missing work during school time or at 

lunch or after school within a supervised setting in accordance with 

school division policy 

• Provide appropriate support to students in the form of counselling or 

peer tutoring to address issues and barriers that may be preventing the 

student from completing assigned work 

• Provide additional support for students who are learning English or 

Arabic as an additional language 

• Provide alternative assessment tasks that accommodate diverse 

learning needs 

- In applying consequences to late or missing work, teachers will consider the 

nature of the assignment, the individual circumstances of the student 

(especially struggling learners), and the potential impact of the consequence 

on subsequent learning and motivation. Whatever the consequence, students 

are ultimately responsible for the timely completion of their assignments and 



 
 

for knowing that there are consequences for failure to adhere to those 

parameters. 

Students 

It is the responsibility of the student to: 

• Strive to acquire and demonstrate the attributes of the learner profile.  

• Be principled and behave ethically as outlined in the Student Handbook. 

• Prepare for and participate in all formative assessments in order to grow in 

concept, skill, and knowledge strength. 

• Make the necessary arrangements to retake assessments or submit late 

assignments in case of a legitimate absence.  

• Meet all deadlines set by the teacher and/or by the school. In case of any 

concern about not meeting a certain deadline, the student must contact 

his/her teacher in advance. 

• Reflect on progress for improvement and seek the teacher’s help when 

needed. 

Academic Integrity 

Students must understand that the tests/exams they complete and the assignments 

they submit as evidence of learning must be their own work and that cheating, and 

plagiarism will not be tolerated. OPS has a zero tolerance to cheating and academic 

dishonesty. 

Teachers, HOD’s and Administrators have the following responsibilities: 

• Communicate and reinforce expectations of academic honesty with 

students 

- Aspects of academic honesty include not cheating (e.g., copying others’ work, 

using cheat notes), lying (e.g., misrepresenting contributions to group work, 

lying about circumstances to obtain extensions), and plagiarising (submitting 

or representing someone else’s work as one’s own). 

• Respond appropriately to academic dishonesty 

- School and divisional policies will specify a range of consequences for 

academic dishonesty and invoke these sanctions as appropriate. 



 
 

• Teachers should apply strategies to deal with academic dishonesty, such 

as the following: 

- Contact parents 

- Document the incident in the student’s file 

- Enforce the loss of privileges for the student at the school (sports teams, 

extra-curricular activities etc.) 

- Enforce other disciplinary measures such as detention 

- Have the student redo the work honestly. 

Teachers need to consider the nature of the assignment, the age and maturity of 

the student, the individual circumstances of the student, and the potential impact 

of the consequence on subsequent learning and motivation. Whatever the 

consequence, students should complete the work in an honest way. 

 

 


